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This critical review aims to describe the integrity of paraphrasing the theory 
or references and scientific journals that become references. The 
contribution of this research is as a reference and input to develop the 
creativity of critical thinking of the quoters. The method used is listening 
and analyzing the journal's contents as a source of data; critically identifying 


the parts of the journal containing quotations, direct quotations, and 
paraphrasing of the theories being referenced. The results of the critical 
Keywords: review show several weaknesses, including several quotes that are not 
accompanied by relevant data and references, errors in citing reference 
sources. In addition, quotations or paraphrases have paid attention to the 


Critical review 


Paraphrasing theory integrity of meaning with several techniques, namely complete and partial 
Quote paraphrasing techniques. Partial is divided into two; according to the 
Reference research formulation, the theory is paraphrased and several points of the 
combined theory are paraphrased because they are closely related and 
complementary. This critical review implies that it is a follow-up study to 
analyze the advantages and disadvantages of a scientific article based on 
relevant theories, studies, and previous research results. 
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1. INTRODUCTION 

Higher-order thinking skills have special characters or characteristics, namely the ability to think 
critically and think creatively. Both of these abilities are needed by someone in writing an article. Brookhart 
discovered that higher order thinking skills (HOTS) have three meanings: transfer, critical thinking skills, and 
problem-solving techniques [1]. Critical thinking has a close relationship with the brain in solving problems 
[2]. In this case related to article writing because critical thinking and cognitive growth appear to be essential 
themes in higher education [3]. Critical thinking is characterized by a person's ability to analyze and consider 
things carefully, based on logic, before making decisions or conclusions. Regarding critical thinking, the 
importance of using and utilizing resources effectively is also very influential in scientific work. This can be 
done by critically distinguishing between our ideas and ideas from other sources. The issue that frequently 
emerges is that the papers that have been gathered have not followed the signs that should have been 
followed and tend to be clones of theories, sometimes with ambiguous references. There was one of the 
issues discovered that technology that makes it simple is frequently abused, leading writers to seek quick 
solutions, such as copying and moving compositions into articles while breaking the standards of proper and 
correct citation. 
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In writing scientific papers, every writer has a moral obligation to comply with all the scientific 
procedures undertaken, including avoiding plagiarism. Despite the anti-plagiarism software now in use, 
plagiarism can occur in any scientific journal [4]. In other words, every researcher or writer is prohibited 
from plagiarizing or taking the ideas, findings, or conclusions of other authors without citing the source 
because such behavior is categorized as a severe violation of the scientific world [5]. This idea is in line with 
Sukaesih's opinion that plagiarism is not only an act of harm to writers whose works are plagiarized, but also 
describes a lack of creativity that worsens the mentality of the perpetrators [6]. Plagiarism is a scientific 
disaster [7]. Plagiarism should be punished severely, and safeguards for whistleblowers should be put in 
place and enforced. As a result, bad and lazy authors who circumvent the system would be penalized, while 
good authors would be serviced [8]. When using words, ideas, or any information from other sources than 
knowledge and experience, must appreciate the owner of the quote by informing the source of the quote. If 
you don't give academic credit to the referenced section, it is called an act of plagiarism [9]. To avoid 
plagiarism, individual conduct relating to the author's duty and ethics in citing someone else's work is 
essential [10]. In addition, the author also avoids direct quotations without being processed as much as 
possible because these actions can also describe the author's low creativity or understanding of the theory 
referred to. 

Therefore, every theory that becomes a reference needs to be paraphrased without changing the 
meaning of the idea or ideas quoted by the author's source. Paraphrasing should be done in its entirety, not 
only from the source side but also from the substance side. This opinion means that all elements in the theory 
of reference must be considered. Thus, two things need to be considered in paraphrasing: the integrity of the 
source and the integrity of the content. The integrity of the reference source describes the author's 
appreciation of the original author's ideas or thoughts. At the same time, the integrity of the content refers to 
the quoter's skill to appreciate the original author's ideas or ideas comprehensively while at the same time 
describing the critical thinking creativity of the quoter. 

This critical review focuses on the two things namely, the integrity of the source and the integrity of 
the content or theories quoted by the author. With reference to the question of whether the theory cited refers 
to a clear source, as well as whether paraphrasing the theory describes or represents the theory being 
paraphrased. Or in other words, whether the paraphrase retains the material or aspects of the original theory 
as a whole. 


2. RESEARCH METHOD 

A qualitative research approach with a literature review was performed. A literature review refers to 
a written summary of journal articles, books, and other publications that provide historical and contemporary 
data relevant to the subject of a research project [11]. The literature review is used to criticize a scientific 
article, which analyzes the advantages and disadvantages of a scientific article based on relevant theories, 
studies, and previous research results. This research's critical review focuses on the integrity of the source 
and the integrity of the content or theories cited by the author. 

The technique used in the critical review is to listen and analyze the contents of scientific articles as 
a data source. Critically identify parts of the article containing quotations, direct quotes, and paraphrases 
from the referenced theories. Then the sections are grouped, tabulated, and described about the original idea. 
The data source for this research is the scientific journal article by Litualy and Serpara [12]. In general, the 
purpose of this article is to determine if the use of the Stationenlernen learning strategy improves German 
learning results. Meanwhile, the study's precise objective was described, which was to assist students at State 
High School 1 (SMA Negeri 1) Saparua in Central Maluku Province, Indonesia in improving their low 
German learning outcomes. 


3. RESULTS AND DISCUSSION 

This critical review aims to describe the integrity of paraphrasing the theory or references and 
scientific journals that become references. Based on the methods and techniques that have been applied to 
critical review the scientific article “Stationenlernen Learning Technique and German Language Learning 
Outcomes” it can be found that the article has used easy-to-understand language and coherent writing 
systematics. The data is presented in a table. That makes it easier for the reader to understand the content of 
the study. For each statistical test, the formula used is explained. Tables in the form of a summary of 
statistical test results are interpreted in detail. The interpretation of statistical test results is discussed and 
linked to supporting theories and relevant research results. It was also found that the quotations or 
paraphrases in this article have taken into account the integrity of the meaning or theory with two techniques, 
namely complete and partial paraphrasing techniques. Behind the advantages, of course, there are weaknesses 
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in this article. Relevant data and references do not accompany some theoretical citations. In addition, there 
are errors in citing reference sources. 


3.1. Discussion of scientific articles 

Based on a review of the subject matter of the scientific article, explained that the introductory 
section of the article presented the reasons for conducting the research. Because based on the existing theory, 
although understanding German is crucial, the outcomes of learning German in high school/vocational high 
school (SMA/SMK), particularly in Saparua (Central Maluku, Indonesia), have not been noteworthy. This 
condition is caused by a lack of acceptable learning material, which is complemented by the employment of 
appropriate German language learning procedures based on preliminary research team observations of 
student learning results. 

The theoretical study also includes the most recent and relevant data on increasing student learning 
outcomes using Bloom's cognitive domain. The major source is emphasized, namely the notion of learning 
outcomes, which is a transformation in the individual. The planned transformation encompasses not just 
information but also abilities, attitudes, and comprehension. However, the article is also based on various 
theories. Furthermore, the report offered statistics on student learning outcomes based on the study team's 
early findings. Research reviews through preliminary observations help to determine the urgency of the 
article, namely the importance of learning German, therefore students in high school need to also improve 
learning outcomes in class through appropriate learning techniques that teachers can apply. 

This article employs quasi-experimental research, in which the experiment is conducted on a single 
set of students with no comparison group. The article's summary indicates that the researcher used or 
experimented with the Stationenlernen learning strategy in the German language learning process in the 
hopes of helping students enhance the quality of their learning results when studying German. In addition, the 
research identifies the weaknesses, benefits, and areas for improvement in learning German. 


3.2. Discussion of whole theory 

Some of the theoretical citations that have been questioned in relation to the integrity of the theory 
stated and paraphrased by the author can be described; the first theory cited by the author is in Indonesia, 
German is taught as a Foreign language in high school as well as vocational school and university, indicating 
the critical importance of mastering the language [13]. The original theory is during this period, there were 
three main kinds of languages spoken in Indonesia: i) Regional or vernacular languages; ii) National 
languages (Indonesia languages), and iii) Foreign languages, such as English, German, and Arabic. [14], 
[15]. Mastering another language can be what Turner and Allen describe ‘self-identity — a sense of knowing 
or belonging’. For Indonesian being able to speak a foreign language, they can be identified as a 
knowledgeable individual [16]. Criticts for source integrity is the paraphrases in this discussion have quoted 
the source or reference in full. The quote paraphrased by the author does not fully represent the original two 
theories. This paraphrase emphasizes more on foreign languages taught in Indonesia but ignores the reasons 
for the importance of learning foreign languages, as stated by Turner and Allen. In other words, paraphrasing 
the theory should also mention the benefits of learning a foreign language as proposed by Turner and Alen. 

The second theory paraphrased is about five important reasons to learn German [17]. These 
referenced sources are inaccurate. This fact means that no original theory is found. The author's second 
paragraph cites five reasons that German is an important language to learn in the world. However, no original 
theory was found against the referenced reference. Based on the data obtained, the reference is an e-book 
learning German, which discusses learning the German language and culture. The author tries to make 
conclusions from the materials and practice questions contained in the e-book to be paraphrased into five 
reasons why German is mandatory and important to learn. As input for the author, additional references and 
theories can be used from the ideas of Krumm which explains that in terms of the number of speakers, 
German is the language with the most significant number of speakers in the European Union region, which 
has the most substantial economic influence in the European Union. This power impacts eastern European 
countries, so that German is also studied because it provides economic benefits for every speaker [18]. 

Mastering German is important, but results of learning German in Saparua sub-district, have not 
improved significantly. As a result of the lack of adequate resources, German educational techniques are not 
being used. There is a need to apply appropriate media and learning techniques to improve and increase 
student learning achievement [19]-[21]. Criticts for Source integrity is no original theory was found; the 
author referred to that because it took ideas or ideas from the results of previous research. The paraphrased 
quote is irrelevant to the research problem because the research results were used as a reference theory from 
Peters, Wartono & Nilasari, and Wickramanayake & Muhammad did not conduct their research in Central 
Maluku. It is recommended that the research results referred to are relevant to the locations mentioned, 
namely in Saparua, Central Maluku. 
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It is expected that the Stationenlernen learning technique will develop students' learning outcomes in 
German by being open, independent and interactive [22]. There are three original theories that are 
paraphrased by the author, namely: i) In terms of open instruction, stationenlernen can be applied to almost 
any field of study, including foreign languages [23]; ii) Stationenlernen's student-centered learning activities 
are creatively designed so that they can work more independently, intensely, efficiently, and at their own 
pace [23]; iii) The communicative environment created through Stationenlernen helps students to become 
creators and receivers of the meanings of the text [22]. Criticts for Source integrity is based on the data 
obtained, there are two different sources of reference with the same author. The two references are quoted 
from three other original theories. Two theories are derived from a study entitled “Stationenlernen”, and one 
idea from a study entitled “An Interactive Reading”. But in the reference section, the author only cites one 
reference, so that the source is quoted incompletely. First theory is entirely paraphrased by the author because 
it explains that Stationenlernen is an open learning technique. This fact means that it can be applied to all 
fields, including in language learning. While second theory is not quoted in its entirety because it only takes 
one aspect relevant to the author's aims and objectives, namely about student-centered independent learning. 
The interactive element cited by the author in third theory, it is also adapted to the author's needs related to 
the Stationenlernen learning technique so that it is not quoted intact. Overall, the combination of the three 
theories has been quoted and paraphrased well by the author to become a concise and clear idea. 

In order for Stationenlernen to be successful, teachers need to be supportive of it, especially students 
[24]. Reference sources did not find any theory relevant to the ideas that have been paraphrased. The 
paraphrased theory may be the result of the author's observations. Teachers are expected to be highly creative 
and aggressive when setting up or managing learning stations with all the necessary materials and when 
directing the flow of teaching and learning activities so that they go without stumbling blocks [25]. While the 
original theory is the ability to be creative as a teacher is crucial in the realm of education. By working with 
someone who is qualified and knowledgeable in their area, performing classroom action research, and 
reflecting on the strategies used in their classrooms, teachers are expected to assume the role of students and 
foster their own creativity [26]. The paraphrases in this discussion have quoted the source or reference in full. 
In this section, the theory is quoted and paraphrased by the author based on the teacher's creativity aspect. In 
summary, the author relates the research results relevant to the Stationenlernen learning problem and the 
creative abilities that an educator must possess. The theory is incompletely paraphrased. That is, the author 
only cites one aspect that is relevant to the research and then paraphrased it. 

Students must be able to support teaching and learning activities by giving their time, effort, and 
thoughtful consideration. They must also be prepared to collaborate with other students in groups [27], [28]. 
The original theories are: i) To accomplish learning goals, the Jigsaw approach is one of the active learning 
methods. This method depends on good communication between students in a group, including well- 
organized study materials, clear learning objectives, and enough time; ii) Throughout the research project, 
students gave their complete cooperation and engagement in the group that was formed and committed to 
collaborative learning. The sources referred to have been quoted in their entirety, and the references are 
explicit. Based on these two theories, the writer quotes and paraphrases briefly and clearly to support the 
relationship between the theories in the previous sentence. The idea is quoted incompletely because it focuses 
on a learning technique that is applied to students. Students can interact in groups and are responsible for the 
learning that follows. Although the technique used to the original theory does not explain the Stationenlernen 
learning technique, it can represent that applying an appropriate learning technique can stimulate students to 
work in teams. In addition, the author also combines the two original theories, processing them so that they 
become a new idea. 

Individuals change as a result of their learning experiences [29]. It found an original theory that 
institutions can make big changes by working together, but it's possible that the people who are most affected 
by these changes — students — may not be involved in the process. The sources referred to have been quoted 
in their entirety, and the references are explicit. This paragraph begins with a quote related to the theory of 
learning outcomes. The author implicitly paraphrases the meaning of the reference theory so that in detail, it 
can be concluded that personal changes might be determined as learning outcomes. The citation style used by 
the author is a partial citation, where the author determines one of the dominant and relevant words so that it 
is paraphrased according to the needs of the author. Related to the above theory, the author continues his 
quote that changes in abilities, attitudes, understandings, and self-esteem are all part of the planned 
transformation [30]—[33]. Based on the paraphrased theory, several original theories were found. Students' 
expertise in independent learning includes identifying and selecting sources, carrying out the learning 
process, and assessing learning outcomes. According to several evaluations, there are few evaluative 
methodologies available to determine how diverse school learning environments affect secondary student 
attitudes toward learning and their academic accomplishment. Conceptual knowledge and technical skills are 
separated as cognitive outputs. Conceptual knowledge is examined in all 13 publications, while technical 
skills are assessed in two of them [34], [35]. Conceptual knowledge referred to understanding and knowledge 
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of the issues covered in the laboratories. Only one article detailed the questions presented to the learners [36]. 
Through intrinsic goal motivation, self-esteem was revealed to predict learning techniques indirectly. The 
paraphrases in this discussion have quoted the source or reference in full. The sentence in this section is a 
continuation theory from the previous sentence and the idea is quoted partially. This fact means that the 
author in detail paraphrases any new findings of earlier studies related to learning outcomes. The four 
theories are combined into one complete sentence where there are keywords in it so that a new grouping of 
paraphrased ideas is found. In addition, each concept of research results is paraphrased so that it becomes a 
relevant reference. 

It was also emphasized that learning outcomes are a description of someone's talents or skills 
developed in thinking, acting, and doing [37]. The original theory is created a more comprehensive 
evaluation system for assessing cognitive, emotional, and psychomotor activities independently. The 
paraphrases in this discussion have quoted the source or reference in full. In addition, the paragraph referred 
to is still an explanatory connection from the previous sentence. Overall, the theories quoted and paraphrased 
are concise and clear. In this section, there are three aspects raised by the author and paraphrased in different 
language styles. This situation means that the three aspects are quoted in their entirety using synonyms. 

Learning outcomes are changes in abilities, attitudes and habits, comprehension, knowledge, and 
study that are synonymous with the categories cognitive, affective, and psychomotor as a result of the act of 
learning [38]. It found an original theory that psychomotor results, such as efficiency, accuracy, and response 
magnitude; cognitive outcomes, such as comprehension, knowledge, application, and analysis; and emotional 
consequences, such as satisfaction, attitude, and appreciation for the learning experience, are examples of 
learning outcomes [39]. This source referred to have been quoted in their entirety, and the references are 
clear. Furthermore, the theory in this section is also related to the previous sentence. Based on the three 
important aspects described previously, the writer looks for relevant data and facts to confirm the ideas of the 
prior theory. Facts and data obtained through relevant research results. Then the theory is quoted and 
paraphrased. There are many points in the original theory, but the author describes it in detail in his own 
words to get a concise and clear conclusion. The theory is not quoted in its entirety but focuses on important 
aspects of cognitive, affective, psychomotor, and German learning outcomes. Learning outcomes are said to 
be flawless if three factors must be met: cognitive, affective, and psychomotor [40]. For the cited theory, the 
original theory is found Bloom's Taxonomy is a commonly used paradigm that distinguishes three types of 
learning: cognitive, psychomotor, and affective [41]. The sources referred to have been quoted in their 
entirety, and the references are clear. To be more complete, the authors add references that are relevant to 
three aspects, namely cognitive, affective, and psychomotor. Overall, the author cites the theory in its entirety 
because these three aspects form the basis for the ideas that have been presented. 

Learning outcomes are a transitional process that applies to individuals learning and is related with 
changes in knowledge, understanding, and competencies [42]. While the original theory is Relationships with 
people and the growth of selfknowledge shape an individual's self-concept. An individual's vision of the 
world and behavioral habits are heavily influenced by self-concept [43]. Criticts for Source integrity is the 
sources referred to have been quoted in their entirety, and the references are clear. Implicitly the meaning of 
the original theory is paraphrased by the author by linking the formation of self-concept through 
collaboration with others, development of knowledge, and the influence of perceptions on the environment 
and behavior of role models. Thus, paraphrasing does not represent the whole theory, so some parts are 
omitted. When a person has completed the learning process, their behavior will transform. Modifications can 
be seen in the following ways: Knowledge, Cognitive skills, Motor skills, Affective learning outcomes, and 
Communicative learning outcomes [44]. Related to the above theory, the author continues his quote that 
when a person has completed the learning process, their behavior will transform. Modifications can be seen 
in the following ways: knowledge, cognitive skills, motor skills, affective learning outcomes, and 
communicative learning outcomes [44]. The original theory is cognitive learning outcomes are further 
classified as knowledge and cognitive skills, physical abilities, emotional learning outcomes, and 
communicative learning outcomes [45]. The sources referred to have been quoted in their entirety, and the 
references are clear. In this paragraph, the author cites many relevant theories relating to three aspects, 
namely cognitive, affective, and psychomotor. Each element is described in detail, supported by data and 
facts from research results and opinions from experts so that the ideas conveyed by the author are 
scientifically acceptable. In addition, the author uses the style of citing theory in its entirety and paraphrased 
briefly and clearly according to the author's needs. 

The results of teaching and learning German are the modifications in knowledge, understanding, and 
attitudes that students experience [46]. The theory cited by the author refers to a conclusion. If it is related to 
the original theory in the article quoted by the author, namely code-switches (CS) gives a unique perspective 
into the structural effects of language encounter," [47]. The use of event related potentials (ERP) to examine 
CS processing can give information regarding the effects of various sorts of language contact scenarios, as 
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well as the unique cognitive processes at work in bilingualism. The sources referred to have been quoted 
incompletely, but the references are clear. The author quotes and paraphrases this theory to conclude the 
overall idea that has been conveyed previously related to learning outcomes. In this section, the author only 
cites related situations in language learning to stimulate one's cognitive processes to improve learning 
outcomes. The paraphrased theory is incomplete. This fact means that it only focuses on points that are 
relevant to the research problem. 


4. CONCLUSION 

In general, reference sources are given academic awards by being quoted in their entirety. However, 
some reference sources are still less relevant to the research problem, and there are slight errors in citing 
reference sources originating from the same author. As a whole, the quotation or paraphrase has taken into 
account the integrity of the meaning with several techniques, namely the complete and partial techniques. 
Whole in the sense that the theory is paraphrased without losing the meaning. At the same time, the partial is 
divided into two, namely: i) Paraphrasing tends to quote important aspects according to the needs and 
objectives of the writing; ii) Combining several theories and then processing them briefly and clearly to 
become a new idea. This review is a reference and input for writers to remain professional in citing sources 
and paraphrasing theories, ideas, or ideas in writing scientific articles to avoid plagiarism. 
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